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STUDENT LESSON SUMMARY

Plot Structure
The series of related events in a story is called the plot. The plot of most stories
centers around a conflict or problem. The plot develops in the f ollowing stages.
• The exposition, which is sometimes called orientation, introduces the
characters and setting and establishes the conflict.
• The rising action includes complications, or twists in events that
develop and build the conflict.
• The climax is the high point of the conflict, when the tension is greatest.
• The falling action shows the outcome of the climax and how characters
resolve the conflict.
• The resolution reveals the final outcomes in the story.
Use the following steps to analyze the structure of a plot.
Step 1: Identify the plot's exposition or orientation. The plot's exposition, or
orientation, introduces the story's characters, setting, and basic situation.
EXAMPLE Jack and his mother are extremely poor. Jack sets off to the
market to sell their only possession, a cow.
Step 2: Look for the conflict, or the struggle, the story presents.
EXAMPLE Jack sells the cow for some supposedly magic beans. His
mother is angry with him for being a fool and throws the beans
out the window.
Step 3: Observe how the complications enlarge the conflict in the rising action.
EXAMPLE The beans grow overnight into a giant beanstalk. Jack climbs
up and meets an ogress, who takes him to her home. Her ogre
husband is counting gold. Jack grabs some gold and climbs
down. He climbs up twice more to take a hen that lays golden
eggs and a harp that sings.
Step 4: Look for the climax. The climax is the turning point in the story.
EXAMPLE As the ogre sleeps, Jack steals the harp, which cries out to its
master and wakes him. The furious ogre chases Jack down the
beanstalk. Jack chops down the beanstalk and the ogre crashes
to his death.
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Plot Structure continued
Step 5: Recognize the falling action and resolution. After the turning point,
the original conflict decreases or resolves, although new ones may be introduced.
EXAMPLE The magical hen and harp are now Jack's. He and his mother
become rich and famous.
Step 6: Understand how the plot elements affect the meaning. Does the plot
affect your emotions or provide an insight?
EXAMPLE The plot of “Jack and the Beanstalk” shows that apparently
foolish acts can sometimes have remarkably fortunate
consequences.
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MODEL

Plot Structure
How the Raven Stole the Sun: A Haida myth
A long time ago, Raven was very hungry. But as hard as he tried, he
could not find any food because the world was so dark. Up above in the
heavens, a powerful chief kept the sun in a box all to himself and refused
to share it with anyone. So one day Raven set out on a journey to bring
sunlight to the earth.
Raven decided to trick the chief by sneaking into his house and
stealing the sun. When Raven discovered that the chief’s daughter went
to the spring every day for water, he changed himself into a leaf and
floated into her cup. But as she began to drink, the chief’s daughter eyed
the leaf with suspicion and threw the water back.
The next day, Raven changed himself into a pine needle, and tried
to fool the chief’s daughter once again. But as soon as she picked up her
cup, she saw the pine needle and tossed it out. Finally, Raven turned into
a grain of sand so tiny, that when the chief’s daughter dipped her cup
into the spring and drank her fill, she never knew that she had swallowed
Raven!
Later the chief’s daughter was surprised to learn that she was going
to have a baby. Soon the baby (who was really Raven) was born. The chief
and his daughter grew to love the child and did everything they could to
make him happy. But no matter what they did, the baby cried and cried.
The chief gave him every toy imaginable to play with, but still he cried.
Each day the baby grew more and more unhappy. Finally the baby
screamed and wept for the carved wooden box in which the sun was
kept hidden. Reluctantly, the chief opened the box and gave the baby
the ball of light to play with. But the moment the chief opened up the
box, the baby turned back into Raven. He flew up through the chimney,
carrying the sun away in his beak.
The chief was furious for being tricked. He chased after Raven, far
into the heavens. The sun was very heavy, and in order to fly faster, Raven
broke off some pieces and threw them into the sky. These became the
moon, the stars, and the planets.
The chief was getting closer and closer to Raven, who began to
tire from his heavy load. Finally right before Raven got to Earth, he
threw the rest of the light ball into the sky. With a flash of light that filled
the universe, it became the sun. All the creatures of the earth rejoiced
because for the first time, there was enough light to find food.
From carrying the sun on this long journey, Raven’s body was
completely scorched and that is why his feathers are black today.

The exposition, or
orientation, introduces
the characters and the
conflict: Raven sets out to
get the sun.

Rising action includes
complications that
develop the conflict:
Raven tries to enter the
chief’s home and find
the sun.

Climax: Raven grabs the
sun and flies off.

Falling action: Raven
creates the moon, stars,
planets, and places the
sun in the sky over Earth.

Resolution: Earth’s
creatures are delighted to
have light.
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PRACTICE WORKSHEET A

Plot Structure
Practice and Apply Read the following narrative. Then fill in the plot diagram. Identify the exposition or
orientation, conflict, rising action or complications, climax, falling action, and resolution.

ARACHNE AND THE GODDESS ATHENA
The young Greek maiden Arachne was skilled at spinning wool into thread and
then weaving that thread into beautiful fabric. She resented it when people said
that the goddess Athena must have given her this talent. Arachne claimed that she
could spin better than the goddess herself. Athena heard of this boast and decided
to teach the proud girl a lesson. She appeared as an old beggar woman and scolded
Arachne for insulting the goddess. Arachne replied that if Athena were offended, she
should come down to Earth and accept Arachne’s challenge to a spinning contest.
The girl was stunned when the old beggar woman turned into Athena. Arachne
knew she had gone too far, but refused to admit it.
A crowd gathered as the goddess and the maiden sat at large looms and started
weaving. Arachne nearly matched Athena in speed and skill, but the goddess was
quicker. Upset, Arachne wove into her fabric scenes in which the gods behaved
badly. Seeing this, Athena grew so angry that she slapped Arachne. Insulted, Arachne
declared that she would hang herself with her own thread. Athena told her that she
would live a long time and do nothing but spin for the rest of her days. Then she
transformed Arachne into a spider. The onlookers were shocked. They realized that
they must not compete with the gods or they would risk Arachne’s fate.
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Plot Structure continued

PLOT DIAGRAM
4. Climax

4.

3.

3. Rising Action/
Complications

2. Conflict

2.

5. Falling Action
and
Resolution

1. Exposition / Orientation

1.

5.
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PRACTICE WORKSHEET B

Plot Structure
Practice and Apply Read the following story. Then answer the questions below.

RUMPELSTILTSKIN
The miller was so proud of his daughter that he claimed she could spin
straw into gold. So the king led her to a room filled with straw and ordered
her to turn it into gold overnight, or die. After he left, a strange little man
appeared and offered to do the work in return for the girl’s necklace. She
agreed and was stunned the next day to see the straw replaced with gold.
The king ordered her to do it again, and again the little man spun the straw
into gold, this time in exchange for the girl’s ring. The third time, the girl
was heartbroken, for she had nothing left to give the little man. He said she
had to give him her first child. She agreed, and the little man spun straw
into gold again. The king was so thrilled he married the miller’s daughter
and within a year they had a baby boy. One day, the little man appeared
and reminded the queen of their bargain. She begged him not to take her
boy. Finally, he said if she could guess his name within three days, he would
release her. Each night she guessed, but guessed wrongly, and the little man
laughed. By the third night, she was miserable. To amuse her, a servant told
about seeing a little man dancing around a campfire, singing, “The queen
will pine! I’ll win this game! For Rumpelstiltskin is my name!” The queen felt
a ray of hope. That night the little man gave her a last chance to guess his
name. Her heart pounding, she asked, “Could it be . . . Rumpelstiltskin?” The
little man was so angry he shot up into the air and then spun around so fast
that he went right through the floor and down into the center of the earth.
The queen never saw him again. Her child was safe, and she and the king
lived happily ever after.

1. What is the exposition or orientation in this story?
2. What is the basic conflict?
3. What complications occur in the rising action?
4. What is the climax of the story?
5. What is the falling action?
6. Identify the resolution of the story.
7. How does the plot convey the story’s meaning?
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RETEACHING WORKSHEET

Plot Structure
Review Plot is the series of events in a story. The plot usually centers on a
c onflict—a struggle or problem—faced by the main character. Most story
plots have five stages: the exposition or orientation (introduction), rising
action (complications that develop the conflict), climax (high point of the
conflict), falling action (what happens after the climax), and the resolution (the
outcomes of the climax, telling how everything turns out, during which the main
conflict may or may not be solved, and new ones may develop).
Practice and Apply First, read each question. Then, circle the letter of the best
answer to the question.
1. The climax is most likely to be preceded by which part of a plot?
a. the falling action
b. the resolution
c. the rising action
2. In the story of Cinderella, which of the following represents a complication?
a. the description of Cinderella’s mistreatment by her wicked stepmother
b. the prince’s discovery that Cinderella’s foot fits the glass slipper
c. the arrival of Cinderella’s fairy godmother
3. In a movie about superheroes, what usually happens in the climax?
a. the superheroes discover a threat to the human race
b. several of the superheroes quarrel
c. the superheroes band together to save the world
4. The complications affect the meaning of a story by
a. indicating how the conflict will be settled
b. developing the conflict
c. explaining what happens to everyone
5. In a love story, which event is most likely to occur in the exposition, or
orientation?
a. the meeting of two young people
b. a quarrel between the two young people
c. the attempts of their friends to get them to make up
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Factor Bingo
This problem gives you the chance to:
• show you understand factors and know multiplication facts

Glenda and Holly are playing Factor Bingo.
Here is Glenda’s game mat:

Here is Holly’s game mat:

2

28

36

4

1

40

20

14

12

18

5

10

2

15

18

6

9

14

6

8

5

7

11

3

3

20

7

40

13

4

8

9

The Rules
When the teacher calls out a number, each player can cover all the factors of that
number. For example, when the number 8 is called out, each player can cover 8 and 1
and 2 and 4.
The winner is the first person who covers all the numbers on her mat.
1. The first number that the teacher calls out is 36.
Draw circles around all the numbers that Glenda and Holly can cover.
2. The second number that the teacher calls out is 28.
Draw squares around all the numbers that Glenda and Holly can cover.
3. The next number that the teacher calls out is 40.
Draw triangles around all the numbers that Glenda and Holly can cover.
4. Who wins the game? ______________________
Explain why she wins.
______________________________________________________________
______________________________________________________________
Copyright © 2005 by Mathematics Assessment
Resource Service. All rights reserved.
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Test 5

Number Story Time
DO NOT WRITE HERE

This problem gives you the chance to:
• solve a number story
• make up a number story that fits a given calculation

Sandra’s teacher created this number story for her students to solve.
Jesse had $6 to spend. He bought a magazine for $3.50, a candy bar for 65¢,
and baseball cards for $1.10. How much money did Jesse have left?

DO NOT WRITE HERE

1. What is the answer to this number story?
Show how you figured it out.
DO NOT WRITE HERE

Sandra’s teacher asked the students to write a number story that fits this
calculation: 87 ! 5 " 17, remainder 2.
2. Write a story that fits this calculation.

DO NOT WRITE HERE

6
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Number Story Time

Test 5: Form A

A Trip to the Movies
This problem gives you the chance to:
• solve problems about seat numbers and rows in a theater

44

53
43

52
42

51
41

50
40

49
39

48
38

47
37

46

Test 6: Form A

Three friends—Joe, Kris, and Lisa—decide to see the latest hit film. The theater is
crowded, so they cannot sit together in the same row. The picture below shows the back
two rows of seats in the theater. Each row has the same number of seats.

45

54

Joe sits in seat 51, which is in the back row.
1. How many rows are there in the theater?
Show your work.
You may find it helpful to use the grid at the bottom of this page.

A Trip to the Movies

2. Kris sits exactly in front of Joe, but 4 rows closer to the screen.
What is Kris’s seat number? Explain how you figured it out.

3. Joe sees Lisa 3 rows in front of him and 2 seats to his left.
What is Lisa’s seat number? Explain your reasoning.
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Test 6: Form A

The following week Joe, Kris, and Lisa go to see a different film at a different theater.
This theater has more seats in each row.

A Trip to the Movies

The friends sit in the next-to-last row in seat numbers 100, 101, and 102.
Their seats are directly behind seats 88, 89, and 90.

4. Each row has the same number of seats.
How many seats are in each row at this theater?
Show your work.
You may find it helpful to use the grid at the bottom of this page.

5. How many rows are in the theater in all?
Explain how you figured it out.

6. How many seats are in the theater in all?
Explain your reasoning.

Page 5
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for the weeks of
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6th grade History - Distance Learning Enrichment Activities
Weeks of April 20 & 27, 2020

Egyptian Pyramids Lesson
Central Historical Question:
Did slaves build the Great Pyramid at Giza?
Materials:
•
•
•
•

Introductory PowerPoint
handout
Documents A-E
Guiding Questions
Graphic Organizer

Egyptian Pyramids
Historians and archaeologists have determined that
the Egyptian pyramids were constructed by tens of
thousands of workers laboring across two to three
decades on each. What remains less certain is who
these workers were. In this lesson, students read
five documents to answer the question: Did slaves
build the Great Pyramid at Giza?

Instructions:

1) Introduction.
a. View PowerPoint Slide 1. Free-write in response to the prompt, “What do
you know about the Egyptian pyramids?”
2) Use PowerPoint slides to review background information on the Egyptian
pyramids.
a. Slide 3: The Pyramids
i. There are 138 known Egyptian pyramids.
ii. They were constructed between approximately 2700 BCE and 600
BCE.
iii. Most were built as tombs for Pharaohs and their families.
iv. The most famous pyramids are those at Giza, which include three
pyramids and the Great Sphinx. The pyramid of Khufu at Giza is
the largest pyramid ever built.
b. Slide 4: How were the pyramids built?
i. For centuries, historians and archaeologists have debated how the
pyramids were built.
ii. Remember, these pyramids were some of the largest structures in
the world and were built several thousand years before modern
technology.
iii. Although historians and archaeologists still study the construction
of the pyramids, they agree that this process involved tens of
thousands of workers working across two to three decades on
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each. Construction involved cutting, moving, and setting large
stones with chisels, ropes, oxen, and ramps.
c. Slide 5: Who built the pyramids?
Another question debated by historians and archaeologists is
whether or not slaves built the pyramids. This is the question that
we are going to explore over the next several days.
d. Slide 6: Did slaves build the Great Pyramid at Giza?
3) Get out Documents A and B along with the Organizing and Evaluating the
Evidence Graphic Organizer.
a. Before reading Document A, note that Cheops was an Egyptian pharaoh
who reigned between 2589–2566 BCE and oversaw much of the building
of the Giza pyramids.
b. Read the documents and answer the Guiding Questions.
c. Make sure to establish the similarities between these accounts and the
wide expanse of time separating them.
d. Fill out the Graphic Organizer. Note: The primary evidence here is that
Herodotus based his account on stories told to him by the people he met
on his travels.
4) Get out Document C.
a. Read the documents and fill out the Graphic Organizer.
5) Get out Document D.
a. Read the documents and fill out the Graphic Organizer.
6) Get out Document E.
a. Read the documents and fill out the Graphic Organizer.
7) Final Claim: Do you think slaves built the Great Pyramid at Giza? Why or why
not? Make sure to use evidence from at least two of the documents in this lesson
to support your claim.
Citations
Document A
Herodotus, The Histories, translated by A.D. Godley (Cambridge, MA: Harvard University Press, 1920).
Document B
Platt, N. & Drummond, M. Our World Through the Ages (Englewood Cliffs, New Jersey: Prentice-Hall, 1959.
Document C
Katarina Kratovac, “New Discovery Shows Slaves Didn’t Build Pyramids, Egypt Says,” Associated Press, January 11, 2010.
Retrieved from:
http://www.huffingtonpost.com/2010/01/11/new-discovery-shows-slave_n_419326.html
Document D
“Who Built the Pyramids,” February 4, 1997 Nova. Retrieved from:
http://www.pbs.org/wgbh/nova/ancient/who-built-the-pyramids.html
Document E
Comments of Professor Mark Shiffman, First Things, March 3, 2011. Retrieved from:
http://www.firstthings.com/blogs/firstthoughts/2011/03/03/maybe-the-egyptian-pyramids-werent-built-by-union-workers-after-all/
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Document A: Herodotus (Modified)
The following is an excerpt from The Histories written by the Greek
historian Herodotus in 440 BCE. Herodotus spent much of his life traveling
to collect information for his book. He based his history book on the stories
that the people in the places he visited reported to him.

The Egyptians told me that Cheops became king over the Egyptians and
brought about every kind of evil. He closed all the temples and forced all
the Egyptians to work for him. Some were forced to mine stones, and he
ordered others to move the stones after they had been carried over the
river in boats. They worked in groups of a hundred thousand men at a time,
and each group worked for three months continually. This was the making
of the [Great] pyramid, which itself took twenty years.
Document B: Textbook
This is an excerpt from a high school history textbook Our World Through
the Ages published in 1959.

At Giza stands the Great Pyramid. It has stood there for five thousand
years. It covers thirteen acres and stands nearly five hundred feet high. It
contains over two million blocks, most of which weigh about two tons. One
hundred thousand lash-driven men poured out their sweat and blood for
twenty years to complete this resting place which King Khufu considered fit
for his royal remains.
Corroboration Questions
1) According to both the textbook and Herodotus, who built the Great pyramid?

2) How long did it take?

3) How many people worked on the Great Pyramid?
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Document C: News Article on Zahi Hawass
Dr. Zahi Hawass is an Egyptian archaeologist. He has spent decades
excavating and analyzing areas around the pyramids. Below is an excerpt
from an article that appeared in many newspapers and magazines around
the world reporting some of Hawass’s recent findings.

Egypt displayed on Monday newly discovered tombs more than 4,000
years old and said they belonged to people who worked on the Great
Pyramids of Giza, putting the discovery forth as more evidence that slaves
did not build the ancient monuments.
The series of modest nine-foot-deep shafts held a dozen skeletons of
pyramid builders, perfectly preserved by dry desert sand along with jars
that once contained beer and bread meant for the workers’ afterlife.
Egypt’s archaeology chief Zahi Hawass said that discovery and the latest
finds last week show that the workers were paid laborers, rather than the
slaves of popular imagination.
Hawass said the builders came from poor Egyptian families from the north
and the south, and were respected for their work – so much so that those
who died during construction were bestowed the honor of being buried in
the tombs near the sacred pyramids of their pharaohs.
Their proximity to the pyramids and the manner of burial in preparation for
the afterlife backs this theory, Hawass said. “No way would they have been
buried so honorably if they were slaves,” he said.
Source: Katarina Kratovac, “New Discovery Shows Slaves Didn’t Build
Pyramids, Egypt Says,” Associated Press, January 11, 2010.
Vocabulary
modest: limited or small
bestow: to give as a gift or an honor
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Document D: Interview with Mark Lehrner (Modified)
Dr. Mark Lehrner is another leading archaeologist and has worked along
with Zahi Hawass for several years. Below is an excerpt from an interview
Lehrner gave in 1997 to the PBS show NOVA.

Question: You've made reference to inscriptions at Giza that indicate who
built the Pyramids. What do the inscriptions say?
Lehrner’s answer: One of the most compelling pieces of evidence we
have [of who built the pyramids] is graffiti on ancient stone monuments in
places that they didn't mean to be shown. For example, above the King's
chamber in the Great Pyramid, and in many monuments of the Old
Kingdom—temples, other pyramids. Well, the graffiti gives us a picture of
organization where a gang of workmen was organized into two crews, and
the crews were subdivided into five phyles. Phyles is the Greek word for
tribe.
The phyles are subdivided into divisions, and the divisions are identified by
single hieroglyphs with names that mean things like endurance,
perfection, strong. Okay, so how do we know this? You come to a block of
stone above the King's chamber. First of all, you see this cartouche of a
King and then some scrawls all in red paint after it. That's the gang name.
And in the Old Kingdom in the time of the Pyramids of Giza, the gangs
were named after kings. So, for example, we have a name . . . above the
King's chamber in the Great Pyramid, "the Friends of Khufu Gang." This
doesn't sound like slavery, does it?
Source: Mark Lehrner, “Who Built the Pyramids?” 1997.

Vocabulary
compelling: convincing
hierogplyphs: a writing system used by ancient Egyptians
cartouche: an oval hieroglyph used for names of Kings and Queens
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Document E: Mark Shiffman
Dr. Mark Shiffman is a professor of Classical Studies at Villanova
University and teaches courses on the ancient world. The following excerpt
is from a comment he wrote online in response to claims that slaves built
the pyramids.

In other words, the workers (or at least some of them) were well fed and
not worked to death and got respectable tombs. . . .
So a certain proportion (maybe 25%?) of the workers were Egyptians of
high status, a large number of Egyptian peasants were ordered to come do
the hard labor, and we don’t know how many slaves may have been
employed in the work. Given the prevalence of slavery in the powerful
nations of the ancient world, it would be surprising if there were not a
significant number, and none of the evidence rules this out. On the other
hand, there seems so far to be no direct archaeological evidence for the
presence of slaves; but since they are not often honored with tombs, they
can be hard to trace.
Two things are worth noting in assessing the “no slaves” claim and the
evidence. One is that no one bothers to tell us in the broadcast sources
how many tombs specifically belonging to workers have been found and
what proportion of the workforce they might represent. One would have to
ask that direct question of a knowledgeable scholar or consult the
Egyptology technical literature.
Source: Comments of Professor Mark Shiffman, posted online on March 3,
2011.
Vocabulary
prevalence: common presence
proportion: part or portion
consult: ask
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Organizing and Evaluating the Evidence
Documents Did slaves build the
pyramids?

What evidence does this source use to
support its claim?

Do you find this evidence convincing?
Why or why not?

Doc A:
Herodotus
and
Doc B:
Textbook

Doc C:
Awass

Doc D:
Lerhner

Doc E:
Shiffman
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Final Claim
In the space below write a paragraph that addresses the question:
Did slaves build the Great Pyramid at Giza?
Make sure to discuss evidence from at least two of the documents to support your claim.
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What do you know about the
Egyptian pyramids?

1

The Egyptian Pyramids

The Pyramids

The Pyramids at Giza

3

How were the pyramids built?

The Pyramids at Giza

4

Who built the pyramids?

The Great Pyramid at Giza

5

Central Historical Question

Did slaves build the Great
Pyramid at Giza?

6th Grade Science - Germs!
Week 04/20/20
Reading:
● Annotate the article: Uninvited Guests
○ Underline important ideas
○ Circle important words
○ Put a “?” next to something you want to know more about
Activity:
● Immune System/Exercise Activity
○ The ExFactor and Calendar
Writing:
● Read the article: The Final Push
○ Answer the writing prompt at the end of the article.

6to Grado Ciencia - ¡Gérmenes!
Semana de 04/20/20
Lectura:
● Anotar el artículo: Uninvited Guests
○ Subráye ideas importantes
○ Circúle palabras importantes
○ Ponga un "?" junto a algo que usted quiera saber más
Actividad:
● Actividad de Sistema Inmunológico/Ejercicio
○ The ExFactor and Calendar
Escritura:
● Lea el artículo: The Final Push
○ Responda la pregunta al fin del artículo.

Uninvited Guests

Uninvited Guests
by Kirsten Weir

Meet the parasites, microbes, and creepycrawlies in (and on) you.
You're Never Alone. Sleeping in your bedroom. Taking a shower. No matter where you go, you have
company. A lot of company, in fact: wriggling parasites, a bounty of bacteria, and other assorted
stowaways that call your body home sweet home.
You've spent your whole life with those miniature minions hiding inside you. Isn't it time you got to
know them?

Wild and Woolly
Most of the organisms that live on you are too small to see. But you can smell them. "Almost all of the
odors your body has are microbial," says Rob Dunn, a biologist at North Carolina State University and
author of the book The Wild Life of Our Bodies. (In other words, the smells come from microbes,
microscopic organisms such as bacteria.) Bacteria on your feet and in your armpits feed on
compounds found in sweat-and emit stinky-smelling gas in the process. Bacterial waste products
are also to blame for morning breath and for the smell of unwashed hair.
Just how many bacteria are you harboring? "For every cell you have, you probably have ten times as
many microbial cells," Dunn says. Your body contains about ten trillion human cells, by some
estimates, and approximately one hundred trillion microbial cells. To put it another way: there are
more of them than there are of us.
Many of those bacteria hang out on your skin. Dunn and his fellow researchers recently looked in
belly buttons to see what kinds of microbes were living there. They stuck cotton swabs into 90
people's navels and found around 1,400 species-many of which had never been seen before.
"Something like 600 of those species are new to science," Dunn says.
As many bacteria as there are in your belly button, there are a lot more inside your belly. Of all the
places where bacteria hide, your gut "is the most wild and woolly," Dunn says. Along the walls of your
intestines, bacteria form thick mats called biofilms. Those bacterial colonies help you digest food.
Some gut bacteria even produce vitamins that keep you healthy.
Just as there are four major blood types, there seem to be three (or maybe more) different "gut
types." In 2011, scientists studied people from a number of ethnic backgrounds and found they each
had one of three different bacterial ecosystems in their bellies. Scientists aren't sure what determines
a person's gut type; it doesn't seem linked to ethnicity or gender, for instance. But, they say, your
microbe mix might affect your health. Some gut types could make a person more or less likely to
ReadWorks.org
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become overweight or develop colon cancer. Some day, doctors may even prescribe particular drugs
or recommend certain diets based on an individual's personal gut type.

Creepy-Crawlies
Bacteria aren't the only organisms using your body as a jungle gym. Humans often host tiny parasites
such as lice, speck-sized insects that hide in your hair and feed on your blood. Lice spread from
person to person, but it's a myth that they're linked to bad hygiene. The bloodsucking bugs are
equally happy in clean or dirty hair.
You can spot lice-you'd probably need a magnifying glass-but microscopic
Demodex mites are
invisible to the naked eye. "The majority of people have mites living in their eyelash follicles," says
entomologist William Krinsky of the Yale Peabody Museum of Natural History. Those microscopic
cousins of spiders live in the eyelashes and eyebrows of up to 80 percent of people, he says.
Plenty of people also host itty-bitty worms. Kids in North America are commonly infected with
pinworms, which live in the intestines. If an infected person doesn't wash his or her hands well after
going to the bathroom, microscopic worm eggs can wind up on the hands. From there it's easy for the
eggs to find their way onto other people's fingers, and from there into their bellies. The worms often
cause no symptoms, but some people experience itching or mild stomach pain. Luckily for them, the
worms are easily killed with medication.
For most of human history, people were home to all kinds of worms. Today, though, worm infections
are relatively rare in the developed world. In fact, some researchers argue that our sanitary, wormfree existence could be making us sick. Rates of allergies and autoimmune diseases have
skyrocketed in recent years. (Autoimmune diseases occur when the immune system attacks the
body's own tissues.) Some experts think that without worms (and many other organisms) to fight, our
immune systems have gotten confused and turned on our bodies instead. That idea is known as the
hygiene hypothesis.
A few desperate people have put the worm theory to the test. They've swallowed hundreds of worm
eggs-on purpose-in hopes of curing their autoimmune diseases. Some say their symptoms have
disappeared thanks to their squirmy new friends. But scientists are just beginning to study whether
worm infections truly help. Until they've researched the theory, swallowing parasites is probably not
the brightest idea.

The Good Guys
You've gotten to know just a handful of the thousands of species that live inside (and on) you. Are you
freaked out yet? Don't be. "Most of the species you have are good," says Dunn. Bacteria on your skin
and inside your gut prevent other, more harmful bacteria from moving in and making you sick.
Besides, you couldn't get rid of your stowaways if you wanted to. "Every time you shake someone's
hand, touch a desk, or climb a tree, you pick up new species," he says.
Scientists are still figuring out what most of those species do. Many of them can survive only inside
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the human body, so researchers haven't been able to study them in the lab. But the fact that so little
is known about the microbes is good news for anyone interested in becoming a scientist, Dunn says.
"You don't have to study the Amazon to discover new things," he explains. "You can just study your
cousin!"

Mind Control
Could a single-celled creature control your behavior? Toxoplasma gondii is a parasite that infects
mice, but to complete its life cycle, it must get into the gut of a cat. To do that, Toxoplasma changes a
mouse's brain chemistry. The infected mouse craves danger and loses all fear of felines.
Predictably, the fearless mouse is eaten, the cat is infected, and Toxoplasma goes home happy. End
of story? Not quite. Toxoplasma infects humans too. It usually has no symptoms-but one study
found people infected with Toxoplasma were more likely to get in car crashes. Scientists are still
sorting out the details, but it seems possible that the parasite could be playing a cat-and-mouse game
with the human brain.

Washing Up
If you're constantly covered in bacteria, is there any point to washing your hands? Absolutely, says
biologist Rob Dunn. It's important to wash away bad bacteria and keep the good. Germs that cause
illnesses such as colds and the flu can be wiped out with a good soap-and-water scrubbing. "Washing
hands reduces the chance of cold and flu," Dunn says.
However, antibiotic gels, wipes, and soaps are a bad idea, he says. Many contain a compound that
kills some bacteria but not others. It can wipe out the helpful bacteria on your skin, making room for
harmful bacteria to thrive. "Scrubbing everyone with antibacterial wipes is far more likely to make us
sick than healthy," Dunn says. So skip the hand sanitizer and go for simple suds (with regular soap)
instead. "Washing hands with soap and water saves millions of lives a year," he says. "That's hygiene
we should be more serious about."
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The Ex Factors

The Ex Factors
by Kirsten Weir

There are hundreds of reasons why physical activity is important to good
health.
"Get off your rear and get some exercise!" How many times have you heard that from one of your
parents? Like it or not, it's excellent advice-even more than your mom or dad probably knows.

Centre of Inflammation & Metabolism
Skeletal muscles are attached to the skeleton. They're also called voluntary muscles because you can consciously decide to make
them contract or relax.

Regular exercise helps you stay fit and maintain a healthy weight. That much is certain. Recently,
however, scientists have discovered that working muscles seem to "talk" directly to other parts of the
body. What the muscles are saying may be very important to your health.
When muscles work, they somehow communicate with the brain, liver, and other organs. Until
recently, scientists weren't sure how muscles sent those messages. "Researchers for many decades
have been searching for an 'exercise factor,' " says Bente Klarlund Pedersen, a professor of medicine
at the University of Copenhagen, Denmark. Now it seems she's found just such an ex factor-and not
just one, but hundreds.
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Claus Lunau

Slight Swelling
Lack of exercise is linked to all sorts of health problems. It increases the risk of conditions such as
depression, osteoporosis (thinning and weakening of the bones), dementia (loss of mental abilities),
heart disease, some cancers, and type 2 diabetes. All diseases linked to lack of exercise have
something in common: chronic inflammation. Inflammation is a swelling and redness in the body's
tissues that is usually brought about by an injury or an infection-usually a short-term reaction.
Constant, low levels of inflammation that occur throughout the body are tied to more serious
problems, including dementia, heart disease, and diabetes-virtually all the diseases that are linked
to lack of exercise.
Low-level inflammation is marked by an increase in certain immune cells, called cytokines, in the
blood. Pedersen was studying cytokines when she discovered that one of them- interleukin 6 (IL-6)
-"was present in the blood during exercise in huge amounts," she says.
When you're at rest, your levels of IL-6 are very low. As you work your skeletal muscles, however, the
amount of IL-6 in the blood shoots up dramatically. Skeletal muscles are the muscles that we control
voluntarily to move our bodies.
At first, the discovery puzzled Pedersen. When IL-6 is produced by immune cells, it causes
inflammation. When the muscles make IL-6, it reduces inflammation. Why might that be? Exercise
seems to hold back other chemicals that normally work hand in hand with IL-6 to cause inflammation.
To learn more, Pedersen created a breed of mice whose muscles did not release IL-6 when they
exercised. The results were dramatic. "Mice that did not produce IL-6 became obese and developed
insulin resistance," she says. Insulin resistance occurs when the body's cells stop reacting to insulin,
a hormone that regulates blood sugar. It is an early warning sign of type 2 diabetes. In other words,
IL-6 appeared to be the exercise factor that Pedersen was looking for.
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Mysterious Molecules
IL-6 was just the start. Once she started looking more closely, Pedersen realized that working
muscles produce many different compounds. She called those compounds myokines, and she's
identified a whopping 600 of them so far.
"Most of the 600 myokines are totally unknown, and we have absolutely no clue about their role,"
Pedersen says. It's clear they exist, she adds, "but we don't know what they're doing."

Centre of Inflammation & Metabolism;
The body's skeletal muscles contain hundreds or thousands of long, thin, cylindrical fibers that are bundled in groups
called fascicles. Each fiber is composed of smaller cylindrical myofibrils. When a muscle contracts, chemical reactions occur in the
myofibrils, producing compounds called myokines. Researchers have linked some myokines to health benefits such as weight control
and the formation of new blood vessels.

Slowly, she and her colleagues are learning how myokines work. They're all very different from one
another, she says, and seem to play many different roles throughout the body.
· In addition to its connection to preventing obesity and insulin resistance, IL-6 communicates
with cells in the liver.
· A myokine called IL-8 helps the body form new capillaries, the body's smallest blood vessels.
· IL-15 encourages muscle growth and helps prevent the buildup of abdominal fat-fat in the
belly. Abdominal fat is more harmful to overall health than fat elsewhere in the body.
Both mice were fed a high-fat diet. The top one gained weight. The bottom one did not, because its
muscles had been genetically altered to make more myokines.
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That's just a handful of myokines that have been studied
so far. Hundreds more are a mystery-for now. Pedersen
and her colleagues are eager to understand how each
muscle-made molecule affects the body, from head to
toe. Some myokines, she suspects, might even have an
anticancer effect.

Muscle Medicine
The discovery of myokines is a starting place, Pedersen
says, "for understanding how exercise can protect
against diseases." It's too soon to know whether
myokines might be harnessed to prevent or cure
illnesses such as diabetes or cancer. But it's an intriguing
idea.

Shutterstock
Both mice were fed a high-fat diet. The top one
gained weight. The bottom one did not, because its
muscles had been genetically altered to make more
myokines.

One day, Pedersen says, it might be possible to prescribe
a medication that triggers patients' muscles to produce more myokines. Such drugs could benefit
people who are unable to exercise on their own-people who are paralyzed or recovering from
serious injuries or illnesses, for example.
For now, that's just a dream. Yet even as scientists are working to understand what each myokine
does, one thing seems clear: There are at least 600 good reasons to get off the couch and move your
muscles!
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Exercise Calendar
Directions: Scientists suggest we do at least 30 mins of exercise everyday to stay healthy. This article shows us that exercising helps our immune
system be strong, which helps fight diseases that may be caused by bacteria or viruses. While we are home and not at school, we need to make sure
we are staying active, whether it is in our backyard, frontyard, or living room. We can run in place, do jumping jacks, sit-ups, push-ups, or jump
rope, etc. What other exercises can you do? Keep track of your activities for the next four weeks. What did you do and for how long?
Monday

Week 1

Week 2

Week 3

Week 4

Tuesday

Wednesday

Thursday

Friday

Saturday

Sunday

Final Push

Final Push
by Kirsten Weir
Can doctors succeed in an effort to wipe out a deadly disease?
If you were the richest person in the world, how would you spend your money? Bill Gates, the hyperwealthy founder of Microsoft, has donated more than a billion dollars to the fight against polio. Gates
doesn't just want to treat people suffering from the crippling illness. He intends to eradicate it-to wipe it
off the face of the planet forever.

AP Images
Bill Gates

Recently, though, some critics have spoken out against Gates's efforts. They argue that he would do more
good by focusing his energy-and his checkbook-on other causes, such as the effort to control
malaria,
a deadly parasitic disease that kills an estimated 1 million people every year.
Gates isn't backing down. Polio eradication is within reach, he argues. To be sure, ridding the world of
polio is a huge challenge. But Gates and others say there are good reasons to hold out hope.
Last Strongholds
Polio was once a global disease. At its peak in 1952, nearly 58,000 Americans were stricken. More than
3,000 died, and 21,000 were left paralyzed.
Then, in 1955, scientists developed the first successful vaccine for polio. A vaccine is a drug that
stimulates the body's immune system to recognize and attack a particular pathogen. Within two years of
the vaccine's introduction, polio cases in the United States fell 85 to 90 percent. By 1979, the virus had
been completely eliminated from the country.
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A polio patient wearing a leg brace

Elsewhere, polio raged on. In 1988, the World Health Organization (WHO) launched an international
project, the Global Polio Eradication Initiative (GPEI), to wipe out the virus by vaccinating children around
the globe. The WHO has many partners in the project, including the Bill and Melinda Gates Foundation.
When the project started, outbreaks were occurring in more than 125 countries and paralyzing more than
350,000 kids each year.
The vaccination effort has paid off. Today, polio remains endemic (native) to just four countries: India,
Pakistan, Afghanistan, and Nigeria. Wiping out the disease in those final strongholds has been tough,
says Carol Pandak, the manager of polio eradication at Rotary International, another GPEI partner. Huge
populations, unsanitary conditions, reluctant governments, and warfare make it difficult to vaccinate
children in the areas where polio remains. "The challenges we're facing are complex," she says.
Heroic Measures
Initially, the eradication project aimed to abolish polio by 2000. Eleven years and $8 billion later, the virus
stubbornly hangs on. Critics argue that health organizations have already spent too much on a losing
battle. Many say that money being used on polio would be better spent fighting more widespread
diseases. The editor of The Lancet, a top medical journal, recently tweeted: "Global health does not
depend on polio eradication."
Gates is a determined, persuasive man, however. At least one of his prominent critics has had a change of
heart. In the 1970s, Donald Henderson led the WHO's program to eradicate smallpox, a deadly viral
disease that has been called history's greatest mass murderer. Thanks to a global vaccination campaign,
smallpox was eradicated in 1979. It's the only disease ever to be wiped out by humans. Despite that
success, Henderson long believed polio couldn't be eradicated, partly because of the nature of the
vaccine.
Two kinds of polio vaccine exist. One is injected; the other is given as liquid drops on the tongue.
Vaccination campaigns use the oral vaccine because it's cheaper and easier to administer. Unlike the
injected vaccine, it also prevents person-to-person spread of the virus. But the oral vaccine must be
refrigerated and requires multiple doses. The rural or war-torn places where polio still thrives often lack the
electricity needed to keep vaccines chilled. In addition, health workers have a hard time reaching and
revaccinating the affected children because their families are often very mobile.
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Because of those challenges, Henderson was once a vocal critic of polio eradication. Last spring,
however, he sat down with Gates and other global health experts. The meeting changed his mind.
Henderson now believes Gates's enthusiasm and commitment are powerful enough to overcome the
remaining challenges. "It's going to take heroic measures to be able to stop [polio]," he admits. "But they
have the motivation, the people, and the resources. With enough of a push, they might just make it."
There are reasons to be optimistic. Between 2009 and 2010, cases fell by 95 percent in Nigeria and 98
percent in India. Much of that success is due to political support in those countries, says Pandak. But
Gates may deserve some credit. Well respected around the world, he traveled to Nigeria to meet with
government leaders and promote vaccination.
For supporters of eradication, quitting now would be like running a marathon and stopping 10 feet short of
the finish line. If vaccination programs were scaled back, outbreaks could quickly flare up in countries
around the world, Pandak says. "It would be a tragedy of hundreds of thousands of children every year
being paralyzed again."
Gates and his partners have no intention of quitting. "We are so close," he wrote in a public letter released
by his foundation in 2011, "but we have to finish the last leg of the journey."
Stop Motion
Polio is a highly infectious disease caused by a virus that can destroy part of the nervous system, resulting
in paralysis in a matter of hours.

AFP/Newscom
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Symptoms
Nonparalytic polio:
Most patients contract this form of polio, which may last for one to two weeks.
· moderate fever
· diarrhea
· excessive tiredness
· vomiting
· muscle tenderness and spasms
Paralytic polio:
This form of polio is deadly when it immobilizes the breathing muscles.
· headache
· stiff neck and back
· difficulty urinating, swallowing, and breathing
· abnormal sensations in an area
· rapid onset of muscle weakness that may lead to paralysis

Writing Prompts: Do you think that Bill Gates should continue his goal of eradicating the
polio virus world-wide? Explain your reasoning. What other disease should he focus on
and why?
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H.U.S.D. Secondary
Suggested Daily Schedule
Time

Suggested Enrichment Activities & Resources
(Modify as needed based on your family’s needs.)

8:00 - 9:00 a.m.
9:00 - 9:45 a.m.

☀ Start your day: Wake up, stretch, make your bed, eat breakfast, clean up your dishes, and get
ready for the day!

🧮 Math: Complete a Math Enrichment Activity from the provided packet or from the H.U.S.D. math
digital resources at HemetLearnsTogether.org.

9:45 - 10:00 a.m.
10:00 - 10:45 a.m.

🧠 Brain Break: Use the restroom, stretch, & eat a healthy snack!
📚 English Language Arts:  Complete an ELA Enrichment Activity from the provided packet or from

the H.U.S.D. ELA digital resources at HemetLearnsTogether.org.. Then spend 20-30 minutes reading
a book!
10:45 - 11:30 a.m.
11:30 - 12:30 p.m.
12:30 - 1:00 p.m.

😅 Exercise Break: T ake a walk outside or try some workout programs on darebee.com.
🥪
Lunch & Free Time: Eat lunch, clean up your dishes, use the restroom, and do something you
enjoy! (Check Hemetusd.org for updated lunch pick-up day, time, & locations.)
📓 Creative Writing/Journaling: S pend some time writing about a topic of your choice! Write your
own stories or poems or keep a journal of your thoughts.
Here are some writing prompts to get you started:
● What are you excited or worried about?
● Write a letter to yourself 10 years in the future. What do you want to tell your future self?
● How do you think the world will be different after the coronavirus pandemic?
Explore more journal topics here or create your own!

1:00 - 2:45 p.m.

🧪 Science: Complete a S cience Enrichment Activity from the provided packet or from the
H.U.S.D. science digital resources at HemetLearnsTogether.org..

2:45 - 3:00 p.m.
3:00 - 3:30 p.m.

🧠 Brain Break: Use the restroom, stretch, & eat a healthy snack!
📜 Social Studies: Complete a Social Studies Enrichment Activity from the provided packet or
from the H.U.S.D. social studies digital resources at HemetLearnsTogether.org.
Explore additional enrichment activities at HemetLearnsTogether.org

#HemetLearnsTogether

Distrito Escolar Unificado de Hemet
Tabla de Actividades Sugeridas
Tiempo
Aproximado
8:00-9:00 a.m.
9:00 - 9:45 am

Actividades y Recursos de Enriquecimiento Sugeridos
(Modificar según sea necesario según las necesidades de su hijo /hija.)
☀ Para empezar el día: D
 espierta, estirar, hacer la cama, desayunar, limpia tus platos y prepárate
para el día!

🧮 Matemáticas: Complete una a ctividad de enriquecimiento matemático del paquete provisto o
de los recursos digitales matemáticos a HemetLearnsTogether.org.

9:45 - 10:00 am
10:00 - 10:45 am

🧠 Rotura de Cerebro:: Use el baño, estirar y comer una merienda saludable!
📚 Artes del Lenguaje en Inglés:  Complete una actividad de enriquecimiento de ELA del paquete
provisto o de los recursos digitales de ELA a HemetLearnsTogether.org. ¡Entonces pasé 20-30
minutos leyendo un libro!

10:45 - 11:30 am
11:30 - 12:30 pm

😅
Pausa Para Ejercicio: Salga a caminar o pruebe algunos programas de entrenamiento en
darebee.com.
🥪
Almuerzo y Tiempo Libre: Almorzar y, limpie sus platos, use el baño y haga algo que disfrute!
(Visite Hemetusd.org para conocer el día, la hora y los lugares de recogida del almuerzo
actualizados.)

12:30 - 1:00 pm

📓Escritura Creativa /Diario: Dedique algo de tiempo a escribir sobre un tema de su elección!
Escribe tus propias historias o poemas o lleva un diario de tus pensamientos.
Aquí hay algunos consejos de escritura para comenzar:
● ¿Por qué está emocionado o preocupado?
● Escribe una carta 10 años en el futuro. ¿Qué quieres decir a tu futuro yo?
● ¿Cómo crees que el mundo será diferente después de la pandemia de coronavirus?
¡Explore más temas de revistas aquí o cree el suyo propio!

1:00 - 2:45 pm

🧪 Ciencia: Complete una actividad de enriquecimiento de la ciencia del paquete provisto o de los
recursos digitales de cienci aa HemetLearnsTogether.org.

2:45 - 3:00 pm
3:00 - 3:30 pm

🧠 Rotura de Cerebro: Usa el baño, estira y come un bocadillo saludable!
 studios Sociales: Complete una actividad de enriquecimiento de estudios sociales del paquete
E
provisto o de los recursos digitales de estudios sociales a HemetLearnsTogether.org.
Explore actividades de enriquecimiento adicionales en HemetLearnsTogether.org

#HemetLearnsTogether

THINKING ABOUT TEXTS

Questions & Sentence Frames to use while reading Literature & Informational Texts
Preface: When reading, we can improve our comprehension by periodically stopping to ask ourselves questions about the
text. The questions we ask will vary depending on the type of text we’re reading.
Below you’ll find text analysis questions divided into two categories: literary (fiction) and informational (expository). While
you’re reading, or once you’ve finished, take some time to consider a few of these questions. Discuss your thoughts with
someone in order to hear yourself speak your ideas aloud. In a writing journal, write a brief response to the question(s) of
your choice. Cite evidence from your text to support your response. Sentence frames have been provided to support you in
your thinking and writing.

Literary (Fiction) Text Analysis
Plot

What is the story about? What are the main events in the story, and how are they related to each other? Are the
main events of the story arranged chronologically or in some other way? Explain. Use evidence from the text.
● The story ___________is about ____________.
● The main event is ___________. The main event involves ___________.
● Another important event is _______________.
● These events are related (connected) because ____________.
● The events are arranged ___________. Evidence to support this includes ______.

Setting

Where does the action take place? How does the setting affect characters in the story? Describe social forces that
shape the characters (political, social, economic, religious, educational, etc.)
● The action occurs __________________.
● _________is influenced by _______(aspect of the setting) because ___________.
● ________ is shaped by ______ forces. Evidence to support this includes _______.

Character

What are some of the chief characteristics (personality traits) of the main character? How are these
characteristics revealed in the story?
● The main character __________seemed______________because_______________.

Point of View

From what point of view is the story told? How do you know? How does this affect the telling of the story?
● The author uses_______________ to tell the story. Evidence to support this includes__________.
● First-person point of view affects the story by____________________________.

Imagery

What scenes, moments, descriptive passages, phrases or words stand out in your reading of the story?
● I could visualize _______________ because of the author’s use of ____________.
● I felt ______________ when the author used _____________to describe ____________.

Tone

What is the author’s attitude toward actions/events in the story? Is the story tragic, humorous, frightening? How
does the author want the reader to react?
● The story has a _________________ feeling because the author uses______________.
● As a reader, I feel __________________ because ___________________.

Theme

What theme(s) does this story reveal? Does the theme(s) support or oppose popular notions of life? Does it offer
new insight about the human experience or support traditional ideas?
● One theme of the story is_____________________.
● The theme connects to life by_______________________________.

Informational (Expository) Text Analysis
Main Idea

What point is the author making in the text?
● The author’s first point is ______________.
● The author makes several points. To begin with,_____________. Additionally, _______.

Supporting Details

What evidence does the author use to support each point?
● The author supports the point that_______by stating _______.

Claims

What is the main claim the author makes in the text?
● The author’s main claim is ________________.

Paraphrasing

How would you paraphrase what the author is saying?
● Another way to say this would be_______.
● In other words, the author is saying____________.

Summarizing

How would you summarize what the author is saying?
● In summary,_______________
● To summarize, the author’s main points are________________.

Agree/Disagree

Are the ideas in this passage correct or reasonable? Do you agree or disagree with them? Why?
● I agree/disagree with the author’s claim that_______________ because___________.

Text Connections
(Compare/ Contrast)

How does this passage relate to other texts you have read?
● This passage is similar to ______________because________________.
● This passage differs from _____________because________________.

After reading literary OR informational texts, use the sentence starters below in a journal to reflect on and/or form opinions
about what you have read.
Reflective

Sentence Starters

I wonder…

I was reminded of…

I was surprised that…

I began to think of…

I can’t believe…

It is interesting that…

I suppose that…

If I had been…

I don’t really understand…

I don’t see how…

It bothers me when…

I agree with this because…

I like the idea…

Why did…

I disagree with this because…

I noticed that…

How did…

I think the author intends…

PENSANDO EN LOS TEXTOS

Preguntas y marcos de oraciones para usar al leer literatura y textos informativos
Prólogo: Al leer, podemos mejorar nuestra comprensión deteniéndonos periódicamente para hacernos preguntas sobre el
texto. Las preguntas que hacemos variarán según el tipo de texto que leamos.
A continuación, encontrarás preguntas de análisis del texto divididas en dos categorías: literarias (ficción) e informativas
(expositivas). Mientras estás leyendo, o una vez que hayas terminado, tómate un tiempo para considerar algunas de estas
preguntas. Habla con alguien de lo que piensas para poder escuchar tus ideas en voz alta. En un diario, escribe una breve
respuesta a la(s) pregunta(s) de tu elección. Cita evidencia de tu texto para respaldar tu respuesta. Se han proporcionado
marcos de oraciones para apoyarte en tus ideas y escritura.

Análisis de Texto Literario (Ficción)
Trama

¿Sobre qué es la historia? ¿Cuáles son los principales eventos de la historia y cómo se relacionan entre sí? ¿Los
principales eventos de la historia están ordenados cronológicamente o de alguna otra manera? Explica. Usa evidencia
del texto.
● La historia ___________ es sobre ____________.
● El evento principal es ___________. El evento principal involucra ___________.
● Otro evento importante es _______________.
● Estos eventos están relacionados (conectados) porque ____________.
● Los eventos se organizan ___________. La evidencia para apoyar esto incluye ______.

Escenario

¿Dónde se lleva a cabo la acción? ¿Cómo afecta el escenario a los personajes de la historia? Describa las fuerzas
sociales que dan forma a los personajes (políticos, sociales, económicos, religiosos, educativos, etc.)
● La acción ocurre __________________.
● _________ está influenciado por _______ (aspecto del entorno) porque ___________.
● ________ está formado por ______ fuerzas. La evidencia para apoyar esto incluye _______.

Personaje

¿Cuáles son algunas de las principales características (rasgos de personalidad) del personaje principal? ¿Cómo se
revelan estas características en la historia?
● El personaje principal __________parecía______________porque_______________.

Punto de vista

¿Desde qué punto de vista se cuenta la historia? ¿Cómo lo sabes? ¿Cómo afecta esto a la narración de la historia?
● El autor usa _______________ para contar la historia. La evidencia para apoyar esto incluye ______.
● El punto de vista en primera persona afecta la historia por ____________________________.

Imaginería

¿Qué escenas, momentos, pasajes descriptivos, frases o palabras se destacan en su lectura de la historia?
● I Pude visualizar _______________ debido al uso del autor de ____________.
● Me sentí ______________ cuando el autor usó _____________ para describir ____________.

Tono

¿Cuál es la actitud del autor hacia las acciones/eventos en la historia? ¿Es la historia trágica, humorística,
aterradora? ¿Cómo quiere el autor que reaccione el lector?
● La historia tiene un sentimiento de _________________ porque el autor usa______________.
● Como lector, me siento __________________ porque ___________________.

Tema

¿Qué tema(s) revela esta historia? ¿El tema(s) apoya o se opone a las nociones populares de la vida? ¿Ofrece una
nueva visión sobre la experiencia humana o apoya las ideas tradicionales?
● Un tema de la historia es _____________________.
● El tema se conecta a la vida por _______________________________.

Análisis de Texto Informativo (Expositivo)
Idea principal

¿Qué punto quiere hacer el autor en el texto?
●
●

Detalles de apoyo

Detalles de apoyo
●

Afirmaciones

En resumen,_______________
En resumen, los puntos principales del autor son ________________.

¿Son las ideas de este pasaje correctas o razonables? ¿Estás de acuerdo o en desacuerdo con ellos?¿Por qué?
●

Conexiones de
texto (Comparar/
Contraste)

Otra forma de decir esto sería _______.
En otras palabras, el autor está diciendo ____________.

¿Cómo resumirías lo que dice el autor?
●
●

De acuerdo/
en desacuerdo

La afirmación principal del autor es ________________.

¿Cómo parafrasearías lo que dice el autor?
●
●

Resumiendo

El autor apoya el punto que _______ indicando _______.

¿Cuál es la afirmación principal que el autor hace en el texto?
●

Parafraseando

El primer punto del autor es ______________.
El autor hace varios puntos. Para empezar con,_____________. Además, _______.

Estoy de acuerdo/no estoy de acuerdo con la afirmación del autor que _______________ porque ___.

¿Cómo se relaciona este pasaje con otros textos que has leído?
●
●

Este pasaje es similar a ______________ porque _________________.
Este pasaje difiere de _____________ porque _________________.

Después de leer textos literarios o informativos, utiliza los iniciadores de oraciones a continuación en un diario para
reflexionar y/o formar opiniones sobre lo que has leído.
Iniciadores de Oraciones Reflexivas
Me pregunto

Me recordó de…

Me sorprendió que…

Empence a pensar en…

No puedo creer…

Es interesante que…

Supongo que…

Si hubiera sido…

Realmente no entiendo…

No veo cómo…

Me molesta cuando…

Estoy de acuerdo con esto porque…

Me gusta la idea…

¿Por qué…

No estoy de acuerdo con esto porque…

Me di cuenta de que…

¿Cómo fue…

Creo que el autor tiene la intención de…

Art Connects

2020 Virtual Student Arts Competition
RIVERSIDE COUNTY OFFICE OF EDUCATION

The Riverside County Office of Education is launching a
virtual student arts competition to help students channel their
creativity during the COVID-19 school closures.
Despite the closure of schools, students in Riverside County are continuing to create, dream, and express
their ideas through their own unique talents and abilities. Artistic expression is a healthy way for students
to process their feelings, exercise their creative abilities, and expand their understanding of a changing
world. These expressions have the power to uplift others and bring meaning to their life and the lives of
others during challenging times.

Rules and Eligibility Requirements
• Open to all Riverside County students in grades TK–12 attending public, charter, private, parochial, or
home-school programs.
• One entry per student per art form per week.
• Individual entries only; no group entries.
• Grade level categories include TK–2, 3–5, 6–8, and 9–12.

Awards
• 1st, 2nd, and 3rd place awards will be selected in each art form.
• 1st place award: $75 gift card, plaque, and certificate of participation
• 2nd place award: $50 gift card and certificate of participation
• 3rd place award: $25 gift card and certificate of participation
• Honorable mention: Certificate of participation
• Awards will be announced weekly via www.rcoe.us/art-connects, on RCOE’s social media pages,
and by email to the winners.
• The work of awardees may be shared on the website and RCOE social media pages.

Awards provided by the Riverside County Office of Education Foundation.

Judging Criteria
• Judges will include Riverside County artists, poets, choreographers, actors, writers, educators, filmmakers,
and musicians.
• Judges will score entries based on the following categories:
• Creativity and originality
• Artistic composition
• Connection to weekly theme
• Overall impression
• Judges will take into account the constraints that come with the nature of a virtual competition.
• Example: Video submissions will be based on the content of the film, not the production value.
• Example: Photo submissions will be judged on the artistic quality of the image, not the resolution
of the JPG.
For additional information, please visit www.rcoe.us/art-connects
or contact Louisa Higgins, RCOE Arts Administrator, lhiggins@rcoe.us.

Art Connects

2020 Virtual Student Arts Competition
RIVERSIDE COUNTY OFFICE OF EDUCATION

Guidelines and Submission Information

Week One: Poetry

Week Two: Visual Arts

Week Three: Dance

Submission: 100 word maximum,
typed or handwritten

Theme: Expressions of Possibility

Submission: Two-minute video

Theme: Expressions of Change
Submit entries 3/25 through 3/31
Winners announced on 4/7

(2D, 3D, Photography)

Submission: JPEG photo of
finished work

Theme: Expressions of Kindness
Submit entries 4/8 through 4/14
Winners announced on 4/21

Submit entries 4/1 through 4/7
Winners announced on 4/14

Week Four: Theater

Week Five: Media Arts

Week Six: Music

Submission: Original writing
of an excerpt enacted into
two-minute video

Submission: Two-minute podcast
or short film

Submission: Two-minute video;
compositions encouraged,
however can be performances
of hope-themed music

Theme: Expressions of Persistence Theme: Expressions of Connections
Submit entries 4/15 through 4/21
Winners announced on 4/28

Submit entries 4/22 through 4/28
Winners announced on 5/5

Theme: Expressions of Hope

Submit entries 4/29 through 5/5
Winners announced on 5/12

How to Submit Entries
• Go to www.rcoe.us/art-connects and follow the directions to upload your submissions.
• Students will be asked to provide their name, school or district affiliation, and contact information in
order to verify winners for any awards.
• After you submit your entry, you are encouraged to share your submission on social media with the
hashtag #ArtConnectsRivCo.

For additional information, please visit www.rcoe.us/art-connects
or contact Louisa Higgins, RCOE Arts Administrator, lhiggins@rcoe.us.

