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#HemetLearnsTogether

HUSD 6th Grade MATH Week of 3/30/20
Dear Parents, Guardians and Students-

Games to Play at home:

● Checkers
At HUSD the safety and education of our students is of
● Go Fish
highest importance in times like this. We are excited
● Crazy 8
that during this time of being off of school that you are
● Dominoes
continuing to trust us in your child’s education. We are
● Uno
happy to provide resources during this time including
this packet of elected work in math that your child can
Skills to Practice Daily at Home:
practice and sharpen previous learned skills that will
❏ Addition and subtraction 2 digit numbers
have a lasting impact on their education. Each week you ❏ Finding the area of a rectangle
will be provided with the optional packet of work to
complete in your free time at home. Continue to check
hemetusd.org so that you can be provided with the most
up to date information. These tasks should not be
worked on longer than 20 minutes each seating. It is
okay for your son or daughter to skip a few questions if
needed. #HemetLearnsTogether
HemetLearnsTogether.org
~HUSD Instructional Support Math Team

Topics Covered Things to Create or Try at Home: Mancala Game
in this week’s Supplies Needed:
● Empty old egg carton
work:
● 24 beads, beans, small rocks
❏ Filling in a table
that reflects a race
❏ Division of fractions
❏ Equivalent fractions
❏ Calculating the cost
of pet food
❏ Adding and
❏ subtracting two
digit numbers
Family Challenge:
Share with your family
tonight the answer to
this question.
● What is one thing
that you learned in
math today?

Here is a How to make a mancala board out of egg cartons.
1. Cut the lid off of an egg carton.
2. Cut the lid in half and glue the two ends to the bottom of the egg carton
bottom so that there is a larger receptacle at both ends of the egg carton.
Paint the mancala game (optional).
How to play Mancala:
1. The game begins with one player picking up all of the pieces in any one of the
holes on their side. Moving counter-clockwise, the player deposits one of the
stones in each hole until the stones run out.
2. If you run into your own store, deposit one piece in it. If the last piece you drop
is in your own store or opponents store you get a free turn.
3. If the last piece you drop is in an empty hole on your side, you capture that
piece and any pieces in the hole directly opposite.
4. The game ends when all six spaces on one side of the Mancala board are empty.

Keeping Cats
This problem gives you the chance to:
• apply numbers to a practical money situation

Jennifer has three cats: George, Becky, and Earl.

Nine ounces cost $1.50.

9 ounces

Dry
Cat Food

1 box

Each day the three cats together eat this amount of food.
Cat Food

Cat Food Cat Food

Cat Food Cat Food Cat Food

Each can costs 60¢.

cans of cat food and

$

Keeping Cats

Test 5: Form A

ounces of dry cat food.

1. Each cat eats the same amount of food each day.
Fill in the spaces below to show how much each cat eats each day.
Each cat eats

2. How much does it cost to feed all three cats each day?
Show your work.
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3. Jennifer gets another cat. It eats the same amount as each of the other three
cats. How much does it cost each day to feed all four cats? Show your work.

$

Keeping Cats

Test 5: Form A
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4. Jennifer has 36 cans of cat food and 5 boxes of dry cat food. All four cats
continue to eat the same amount of food each day.

Which kind of food will get used up first?

Show your calculations and explain how you figured it out.
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The Race
This problem gives you the chance to:
• complete two different number patterns for an animal race
• use the number patterns to identify the winner and the winning time

Eagle and Cheetah decide to race across 400 miles.
Eagle flies 25 miles the first day.
Each day after that, he flies double the miles of the day before.
1. Fill in the empty boxes in this table to show where Eagle is at the end
of each day.

Cheetah has a different running pattern.
Cheetah runs half the total miles on the first day.
Each day after that, he runs half as far as he ran the day before.
2. Fill in the empty boxes in this table to show where Cheetah is at the end
of each day.
Cheetah

3. Who wins the race?
On what day of the race does he get there?
Explain clearly how you found your answer.

8
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The Race

Test 5: Form A

Name ____________________________

Period _________

Date _____________

PROFICIENCY CHALLENGE 1
1. There are 31 people going on a trip and each van can hold 7 people, including the driver.
Answer the following questions and explain your reasoning in a sentence for each answer.
Drawing a diagram might be a helpful strategy here.
a. How many vans will be needed to transport all 31 people?
b. What is the greatest number of vans that can be filled?
c. How many more people could go on the trip without requiring more vans?
d. For the number of vans you found in part a, is it possible for all the vans to have less
than 7 people?

2. A spider is at the bottom of a 14-foot well. Every day she crawls up 2 feet, but at night slips
down 1 foot.
How many days does it take the spider to get to the top of the well?
3. Mrs. Doodle bought 6 boxes of crayons to share with her students. Each box contains a
total of 64 crayons.
a. What is the total number of crayons Mrs. Doodle bought at the store?
b. Mrs. Doodle has 32 students in her class. How many crayons should each student get
if she wants to give each student an equal number?
c. How many more boxes of crayons does Mrs. Doodle need if she wants each of her
students to have 16 crayons?
4. A rectangle has an area of 120 square inches. Its length and width are whole numbers of
inches. Making a table or a list might be a helpful strategy here.
a. What are all the possibilities for the length and width?
b. Which one gives the smallest perimeter?
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6th Grade English Language Arts 
March 30th, 2020

Summarizing and Paraphrasing
ELA RL.6.2, RI.6.2, W.6.8, ELD PI.6.10b

When you summarize, you briefly retell the main ideas of a piece of writing in
your own words. You include only information that is in the text. A summary
should be objective and should not include your thoughts or conclusions.
Summarizing helps you remember the key ideas of a passage.
A related skill is paraphrasing. To paraphrase is to restate information in your
own words. As with summarizing, an accurate paraphrase includes only ideas
and details from the sentence or passage. Your opinions do not belong in a
paraphrase. Paraphrasing can help you understand complex sentences or
concepts. A paraphrase is about the same length as the original.
Summarizing

Paraphrasing

To summarize, follow these steps:

To paraphrase, follow these steps:

1. Reread the passage.

1. Reread the sentence or passage.
Determine the meanings of any
2. Restate the main ideas, or most important
unfamiliar words.
points, in your own words. For longer
pieces, identify the main idea of each
2. State the main idea and key details
paragraph or section.
in your own words, replacing difficult
language with simpler vocabulary and
3. Organize the ideas in the order in which
phrasing.
they occur and write your summary.
Read these examples to understand the difference between the two.
Original: While cats remain apart, allowing affection only on their terms, dogs
make no secret of their feelings for their humans, displaying their devotion
through close contact and the fierce and noisy protection of their household.
Summary: Cats and dogs have different ways of interacting with humans.
Paraphrase: Cats are independent and rarely seek attention; dogs, however,
show their love for their owners, wanting to be with them all the time and
barking at anything that threatens their people or property.

Copyright © by Houghton Mifflin Harcourt Publishing Company
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Summarizing and Paraphrasing

Summarizing and Paraphrasing continued
Summarizing and Paraphrasing Here is how one student summarized and
paraphrased the following novel excerpt.

from Treasure Island
by Robert Louis Stevenson

From the side of the hill, which was here steep and stony, a
spout of gravel was dislodged and fell rattling and bounding through
the trees. My eyes turned instinctively in that direction, and I saw a
figure leap with great rapidity behind the trunk of a pine. What it was,
whether bear or man or monkey, I could in no wise tell. It seemed dark
and shaggy. More I knew not. But the terror of this new apparition
brought me to a stand.
I was now, it seemed, cut off upon both sides; behind me the
murderers, before me this lurking nondescript. And immediately
I began to prefer the dangers that I knew to those I knew not. Silver
himself appeared less terrible in contrast with this creature of the
woods, and I turned on my heel, and looking sharply behind me over
my shoulder, began to retrace my steps in the direction of the boats.
Instantly the figure reappeared, and making a wide circuit, began
to head me off. I was tired, at any rate; but had I been as fresh as when
I rose, I could see it was in vain for me to contend in speed with such
an adversary. From trunk to trunk the creature flitted like a deer,
running manlike on two legs, but unlike any man that I had ever seen,
stooping almost double as it ran. Yet a man it was, I could no longer be
in doubt about that.
1. Identify and write down the main idea of each paragraph.
1. The narrator stops moving when a leaping figure frightens him.
2. The narrator tries to escape from the dangers around him.
3. The narrator is cut off by the figure, who he realizes is a man.
2. Write your summary.
The narrator is frightened by the sudden movement of an
unfamiliar figure. Realizing that he is caught between vicious
murderers and this new danger, the narrator tries to escape his
situation. However, he is stopped by this mysterious figure, who he
recognizes as a man.

Copyright © by Houghton Mifflin Harcourt Publishing Company
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Summarizing and Paraphrasing

Summarizing and Paraphrasing continued
3. Reread the highlighted sentence carefully. After defining any unfamiliar
words, paraphrase the sentence by rewriting it in simpler language.
I was exhausted, but even if I was rested I would not have been a
match for my enemy.

Practice and Apply Read the passage below about the Eiffel Tower. Then
summarize and paraphrase it.

One of the most famous structures in the world is the Eiffel Tower.
It was built in Paris for the 1889 International Exposition. The Eiffel
Tower was supposed to be temporary. However, today, the tower still
stands. It is not only a masterpiece of engineering but also a popular
tourist attraction.
The tower is named after Gustave Eiffel, the engineer who built it.
He built all types of structures, including buildings and bridges. In fact,
Eiffel designed the framework for the Statue of Liberty. While building
the Eiffel tower, Eiffel was also working on the Panama Canal. This
project ended badly. The company building the canal went bankrupt.
The Eiffel Tower, however, was Eiffel’s most successful creation.
At first, many people complained about the tower’s design.
Without question, it was an engineering success. However, many in
Paris still thought the design was ugly. “The Artist’s Protest” against
Eiffel’s design was published in 1887. This was when construction had
just begun. Several famous writers and artists protested. They thought
the tower would embarrass the city.
The protests faded, though. People loved the Eiffel Tower after
it was completed. Two million people visited the Eiffel Tower during
the 1889 International Exposition. Today, the Eiffel Tower is one of the
world’s leading tourist attractions.

Questions
1. Use the keys ideas of the passage to write a summary.
2. Choose several sentences from the passage to paraphrase. Write the original
and then your restatement.

Copyright © by Houghton Mifflin Harcourt Publishing Company
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Summarizing and Paraphrasing

6th Grade History
March 30, 2020

These and other resources are also available
digitally on the HemetLearnsTogether.org website.

Roman Republic Lesson
Central Historical Question:
How democratic was the Roman Republic?
Roman Republic
For hundreds of years, people have drawn connections between the political systems of the Roman Republic and the United States. In
particular, they've pointed to both governments' systems of checks and balances and elections of representatives. Yet historians
continue to debate whether the Roman Republic can accurately be called a democracy. In this lesson, students investigate the
question: How democratic was the Roman Republic?

Materials:
• Roman Republic PowerPoint
• Roman Government Handout
• Documents A-C
• Guiding Questions
• Final Claim
Instructions:
1. View the attached PowerPoint slides to review the definition of democracy,
review basic background information about the Roman Republic, and view the
Central Historical Question.
a. Slide 2: Democracy. Review definitions of democracy.
Read the definition of democracy from
dictionary.com.
• Restate the definition in your own words.
• Main points: Democracy can mean different things to different
people. Some think of democracy primarily as a system of
representative government in which people elect representatives.
For others, democracy is more egalitarian, and means a system
where all people are free and involved in the decision making of
government. This week, we are going to explore parts of the
political system of the Roman Republic and consider how
democratic the Roman government was.
b. Slide 3: The Roman Republic. For hundreds of years, historians, political
scientists, politicians and pundits have made connections between the
political system of the United States and the Roman Republic. In
particular, they’ve pointed to the concepts of checks and balances across
different governing bodies, and democratic voting to elect government
representatives.
Look at Timeline to review major events of the Roman Republic. In 509
BCE, a group of Roman nobles upset with the abuse of power by King

STANFORD HISTORY EDUCATION GROUP
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Tarquin the Superb overthrew the Roman monarchy and founded the
Roman Republic, which lasted for over 400 years.
c. Slide 4: Civil Unrest. Much of the Roman Republic’s political history was
defined by a power struggle between the noble classes of patrician
senators and knights, and the majority of the population, who belonged to
the lower class, called the plebeians. The plebeians made up the Populus
Romani, or the “People of Rome.” They were also the majority of soldiers
in the Roman army.
d. Slide 5: Central Historical Question. The Roman Republic is often held up
as a model for the United States’ political system. Historians continue to
debate whether the Roman Republic was truly democratic. This week, we
are going to explore Rome’s political system, and in particular, investigate
the question: How democratic was the Roman Republic?
2. Look at your Roman Government Handout.
Look at the handout and consider the following questions: What were the three
branches of the Roman government?Where do the “people” fit into all this? How
important is social class?
a. After reviewing the hand out and questions, respond to the question: According
to this information, how democratic was the Roman Republic?
3. Look at Document A: Polybius
a. You are going to continue to investigate the question of how democratic the
Roman Republic was by looking at a primary source: Some of the best primary
sources on the Roman Republic come from Greek historians who interacted with
the Romans during their rise to power over the Greeks. We are going to see
what one of these ancient historians has to tell us about the Roman government,
and examine how the historical context might have influenced his account.
b. Read Document A and complete the Guiding Questions.
As we can see on the Timeline, Polybius was a Greek historian writing during
the height of the Roman conquest of the Greek world. He provides a highly
complimentary account of the government, claiming it combines the best
features of monarchy (the Consuls), aristocracy (the Senate), and democracy
(the Assemblies), with the people perhaps wielding the most power.

STANFORD HISTORY EDUCATION GROUP
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•

His positivity may have been influenced by his encounters with
the Romans. He witnessed Roman power firsthand when they
conquered northern Greece and captured him in 167 BCE. His
Roman captors treated him very well and and he came to admire
them. It is possible that Polybius’s very positive depiction of the
Romans was based on his own experience with Romans. The
continued Roman conquests of Greece and Carthage as Polybius
was writing also may have provided him with additional
justification to view the Romans as supreme conquerors.

4. Look at Document B: Fergus Millar and Document C: Alan Ward.
a. Notice that as seen in the primary source, the Roman government is quite
complex, and it is challenging to tell how democratic it truly was. To
continue this investigation, we are going to look at two secondary sources
from university professors to see what they have to say.
b. Read Document B and complete the Guiding Questions.
•

•

Important to note: Fergus Millar strongly believes in the
democratic power of both Roman assemblies. Not only does he
see the Tribal Assembly as the true legislative body of the
Republic, he also claims voting in the Century Assembly was far
more contested than most people believe, with rival elite
politicians vying for the support of the common people in debate,
much like how our political system functions today.
Millar primarily bases his argument on documentary evidence—
records of Roman election speeches and our knowledge of the
structure of the Roman constitution, which gave the supreme
power to create laws to the people in the Assemblies.

c. Read Document C and complete the Guiding Questions.
•

Important to Note: Alan Ward provides an overview of what
different historians have argued regarding democracy in the
Roman Republic. In particular, Ward questions how many eligible
voters actually voted in elections. He notes that because elections
were held in Rome and irregularly scheduled, most Romans did
not participate in them. He also points out the Roman citizens had
“no role” in setting the legislative agenda or in selecting
candidates.

5. Final Questions to respond to: Was the Roman Republic really democratic?
a. What evidence suggests that it was?
b. What evidence suggests that it was not?

STANFORD HISTORY EDUCATION GROUP
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c. Which pieces of evidence do you find most persuasive? Why?
d. What other evidence might you want to examine? Why?
e. How do the claims and types of evidence in these documents relate to the
different definitions of democracy discussed at the beginning of class?
6. Complete the Final Conclusion writing assignment.

References
Timeline
Halsall, Paul. “The Roman Republic: Checks and Balances.” Ancient History Sourcebook.
Retrieved from http://www.fordham.edu/halsall/ancient/rome-balance.asp.
Document A
Paton, W. R. "Polybius: The Histories. 6 vols." LCL. Cambridge, Mass., and London (1927).
Document B
Millar, Fergus. "The Crowd in the Late Republic." Ann Arbor, Thomas Spencer Jerome
Lectures (1998).
Document C
Ward, Allen M. "How Democratic Was the Roman Republic?." New England Classical
Journal 31.2 (2004): 101-19.
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The Roman Republic
509-27 BCE

democracy:
1. government by the people; a form of government in
which the supreme power is vested in the people and
exercised directly by them or by their elected agents
under a free electoral system.
1. a state having such a form of government: The United
States and Canada are democracies
1. a state of society characterized by formal equality of
rights and privileges
1. political or social equality; democratic spirit.
1. the common people of a community as distinguished
from any privileged class; the common people with
respect to their political power.

2

The Roman Republic

The Roman Forum in 2004
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Civil Unrest

An 1849 engraving depicting the Secession of the Plebs in 494 BCE

4

Central Historical Question
How democratic was the
Roman Republic?

Rise of the Roman Republic Timeline
509 BCE: Tarquin the Proud, the last king of Rome, was overthrown by a
group of patricians upset over his abuse of power. The Roman Republic
was proclaimed.
494 BCE: Plebeians rebelled against the patricians over their burden of
debt and lack of political rights, beginning a time of social conflict.
287 BCE: A law passed by the Tribal Assembly made all new laws passed
by the Plebeian Council binding for the Senate and all patricians.
272 BCE: Romans conquered the Greek colonies in southern Italy.
189 BCE: Romans defeated the Greek king Antiochus III and conquered
all Greek lands in Asia.
167 BCE: Romans defeated the Greek king Perseus and conquered
northern Greece. Greek historian Polybius was captured and taken back to
Rome. Polybius entered into the service of the Romans after befriending
several high-ranking Roman officials and began writing his Histories,
describing how Rome became the dominant world power.
149 BCE: Romans conquered all of Greece and destroyed the ancient city
of Corinth.
146 BCE: Rome defeated and destroyed the city-state of Carthage, its
major rival in the Mediterranean region.
119 BCE: Greek historian Polybius completed his Histories, detailing how
Rome came to dominate the world.
30 BCE: Octavian defeated Mark Anthony and Cleopatra, conquering the
last Greek kingdom in the world in Egypt. Octavian was appointed
Augustus, the first emperor of Rome, signaling the end of the Roman
Republic.
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Roman Government Handout
The chart below breaks down the three branches of the Roman Republic’s
government. It is based on information provided by Professor Paul Halsall
of Fordham University.

What was
it?

Elected
Magistrates and
Consuls
Small group of
elected men
known as
magistrates

Senate
300 former
magistrates
selected by the
most powerful
magistrates

Assemblies
Large groups of
different Romans
o Century
Assembly: All
male patricians
and plebeians
o Tribal
Assembly: All
male plebeians
and patricians
o The Plebeian
Council: All
male plebeians

What was
its purpose?

Directed the
military and
government

• Advised
magistrates
and
assemblies
• Passed laws
• Controlled
finances

Who could
be part of it?

Male patricians

• Patricians
• Any adult male
Roman citizen
• Occasionally
[This did not
very wealthy
include slaves or
plebeians
men born outside
known as “New
Italia.]
Men”

STANFORD HISTORY EDUCATION GROUP

• Elected
magistrates
• Voted on laws
passed by the
Senate
• Vetoed actions of
magistrate
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Document A: Polybius (Modified)
The following excerpt is the description of the Roman constitution provided by the
Greek historian Polybius in his book The Histories written between 167-119 BCE,
a period of rapid Roman expansion. Polybius greatly admired the Romans, and
the purpose of his work was to describe how Rome came to dominate the world.
The Roman constitution has three elements. Each of them possesses
independent powers, and their share of power has been so well regulated that no
one can say for sure whether the constitution is an aristocracy or democracy or
despotism.
The Consuls (magistrates) lead the military and are the supreme masters of the
government. They bring matters requiring debate before the Senate. They also
call together the people’s Assemblies, and carry out whatever the majority of the
Assemblies decide. They have absolute authority in running the military and
fighting wars and can spend as much public money as they choose. Seeing
these powers would justify our describing the constitution as a despotism.
The Senate proposes laws and has the control of the treasury. It also handles all
crimes requiring an investigation. In addition, if it is necessary to send diplomats
to a foreign country to make peace or to proclaim war, this too is the business of
the Senate. As a result, many foreign kings imagine the constitution is a
complete aristocracy because nearly all the business they had with Rome was
settled by the Senate.
After all this, someone would naturally ask what part is left for the people in the
constitution. There is, however, a part left to the people (the Assemblies), and it
is a most important one. It is the people in the Assemblies who grant office to
those that deserve it through the elections. The Assemblies also have the final
say in passing or repealing laws, and most important of all it is that they make the
final decision on the question of peace or war. These considerations again would
lead one to say that the chief power in the state was the People's, and that the
constitution was a democracy.
Vocabulary:
aristocracy: form of government in which power is held by the nobility
despotism: form of government where a ruler holds absolute power
magistrates: local officials who administers the law
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Document B: Professor Fergus Millar (Excerpted from Original)
The following text is from The Crowd in the Late Republic, written by Professor
Fergus Millar in 1998. The book focuses on the role of Roman people in the
government during the final decades of the Roman Republic. Millar is a British
historian and professor of Ancient History at Oxford University.

The constitution of the Roman Republic made it a variety of democracy. Every
adult male citizen, unless specifically disqualified, had a vote, and there was no
formal exclusion of the poor. Free slaves could also vote. . . .
The system within which they voted was characterized by the feature that all
voting, without exception, took place within subgroups (Tribal or Century
Assemblies). Within each subgroup, the principle of the majority vote prevailed.
The vote of each subgroup . . . was determined by the majority of group votes. . .
.
The formal powers of the citizen as voter were divided into three categories.
First, there was a residual role of the assembly to meet as criminal courts. . . .
Then there were elections, conducted by either the Century Assembly or the
Tribal Assembly. . . .
The most fundamental of all the rights of the people was, however, the fact that
they, and they alone, could legislate. Proposals for laws could be put before
them only by a limited group of elected annual magistrates. . . . The normal
assembly for the passage of laws was the Tribal Assembly. . . . The exclusive
right of the assemblies to pass legislation is by far the strongest reason why, in
purely formal terms, the Roman Republic has to be characterized as a
democracy.
Source: Fergus Millar, The Crowd in the Late Republic, 1998.
Vocabulary:
anomalous: different from what is standard or expected
legislate: make laws

STANFORD HISTORY EDUCATION GROUP

sheg.stanford.edu

Document C: Professor Alan Ward (Excerpted from Original)
The following passage is from an article titled “How Democratic was the Roman
Republic?” written by Alan Ward and published in 2003. Ward is a historian and
was a professor at the University of Connecticut.
If all citizens or their democratically elected representatives in a state have no
likelihood of being able to cast their votes regularly, then those who cannot are
effectively disenfranchised. . . . Under those conditions, one unrepresentative
group of voters can easily dominate sovereign popular institutions . . . so that
the wishes of the people as a whole are not expressed. That was very much the
case in Rome after the early Republic. . . .
There were very practical barriers to fair and equitable voting in the popular
assemblies. For example, all voting had to be conducted in Rome. Once Roman
territory had expanded . . . it was mostly the well-to-do rural voters and their
clients who could afford the time and expense to come to Rome to vote.
How easily a small number of urban residents registered in a rural tribe could
determine the vote of that tribe is clear from the small percentage
of citizens who actually voted. [Historian] Ramsay MacMullen persuasively
argues that only 2% of Roman citizens usually voted, which makes any notion of
direct democracy nugatory. . . .
Also, in Republican Rome, the secret ballot did nothing to change the
undemocratic situation in which the voters faced only the legislative and
electoral choices presented by the higher magistrates. . . . The voters had no role
in selecting candidates for office or in proposing legislation in any assembly. The
magistrates and tribunes, with or without a prior recommendation from the
senate, were the only ones who could place legislation before the voters.
Source: Alan Ward, “How Democratic was the Roman Republic?” 2003.
Vocabulary:
disenfranchised: deprived of the right to vote
sovereign: possessing ultimate power
equitable: fair
direct democracy: form of government in which citizens vote directly on laws and
government actions
nugatory: useless, meaningless
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The Roman Republic Graphic Organizer
Document A: Polybius
1.

Sourcing: Who is Polybius? When did he write this? What do you know about why he wrote this
document?

2.

Close Reading: According to Polybius, what are the “three elements” of the Roman constitution?
What powers does each of them have?
1.

2.

3.

3. According to Polybius, how democratic was the Roman Republic?

4. Do you think Polybius is a credible source about how democratic the Roman Republic was? Explain
your reasoning.

STANFORD HISTORY EDUCATION GROUP

sheg.stanford.edu

Document B: Fergus Millar
1.

Sourcing: Who is Millar? When was this document written?

2.

Close Reading: What are Millar’s arguments against those who claim that the Roman Republic was a
“top down” system?

3.

Close Reading: According to Millar, what powers did the Roman people have? How did that make
Rome more democratic?

4.

Corroboration: How does Millar’s description of the Roman government compare to Polybius’
description in Document A?
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Document C: Alan Ward
1. Sourcing: Who is Ward? When was this document written?

2.

Close Reading: According to Ward, what barriers might have kept Romans from voting?

3.

Close Reading: According to Ward, why didn’t voters in the assemblies have as much power as
the magistrates or Senate?

4.

Corroboration: How does Ward’s description of the Roman government compare to Polybius’
description in Document A and Millar’s description in Document B?
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The Roman Republic: Final Conclusion
After reading all three documents, to what extent do you think the Roman Republic was
democratic? Make sure to use historical evidence to support your argument!
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6th Grade Integrated Science: Weather vs.Climate
Week 03/30/20
Reading:
● Annotate the article: What’s the difference between weather and climate?
○ Underline important ideas
○ Circle important words
○ Write a “?” next to something you want to know more about
Activity:
● Keep a daily weather log and compare your data with Hemet’s Climate.
Writing:
● Read the article Exoplanet where it rains lead discovered. Write a short story about life
on this exoplanet.

Hemet Learns Together Website
hemetlearnstogether.org

What's the difference between weather and
climate?
By National Geographic Society, adapted by Newsela staff on 01.29.20
Word Count 734
Level 1030L

Weather events, like this hailstorm in Marion, Kansas, are not the same as the climate of a region. Image by Roger Hill/Science Source
Image by Roger Hill/Science Source

Nearly all scientists agree that climate change is real,
and that it is caused by human activity.
At the same time, however, we have had some recordbreaking cold winters. In January 2019, a polar vortex
plunged parts of North America into Arctic
conditions. In the weather event, the cold air and low pressure that normally surrounds the north
pole moved south, causing bitter cold conditions.
Yet cold weather does not mean climate change is not happening. That's because weather and
climate are two different things.
Weather Refers To Short-term Conditions
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Weather refers to the short-term changes in the lower atmosphere. The lower atmosphere is an
area that begins at the Earth's surface and extends up to 12 miles high. Weather includes rain,
snow, temperature, humidity, wind direction, wind speed, and atmospheric pressure. It could be
sunny, cloudy, rainy, foggy, cold, hot, windy, stormy or snowing.
The sun drives different types of weather by heating air in the lower atmosphere. Warm air rises
and cold air rushes in to fill its place, causing wind. These winds, along with water vapor in the air,
influence the formation and movement of clouds, rain or snow, and storms.
Atmospheric conditions are always changing, which is why the weather is always changing.
Meteorologists analyze data from satellites, weather stations, and instruments that float in the
ocean. The data help them predict weather conditions over the upcoming days or weeks. Weather
forecasts are very important as they warn people of big storms that can cause flash flooding or dry
winds that can whip up forest fires.
Climate Refers To Long-term Conditions

While weather refers to short-term changes, climate refers to conditions in the lower atmosphere
that happens over longer periods of time, usually 30 years or more. This is why it is possible to
have an especially cold spell even though, on average, global temperatures are rising. The cold
winter is a relatively small atmospheric change within a much larger, long-term trend of warming.
Despite their differences, weather and climate are linked. As with weather, climate depends on
rain or snow, wind speed and direction, humidity, and temperature. In fact, climate can be
thought of as an average of weather conditions over time. More importantly, a change in climate
can lead to changes in weather patterns.
Climate conditions vary in regions of the world and influence the types of plants and animals that
live there.
Human Activity Has Accelerated Climate Change

Climate change is not a new concept. The global climate has changed many times over the course
of Earth's history. However, it is changing much faster now than it has in the past, and this time
human activities are to blame.
The main contributor to climate change now is the burning of fossil fuels, like coal, gas and oil. We
use fossil fuels to power our cars, trucks, buses and trains. We use it to make electricity, heat our
homes, and run factories. Burning fossil fuels releases large amounts of carbon dioxide into the
atmosphere. Carbon dioxide is a greenhouse gas. These gases are like the glass roof in a
greenhouse. They allow heat from the sun to enter the atmosphere, but stop it from escaping. The
atmosphere heats up, causing global warming.
In the last 100 years, Earth's temperature has risen by 0.8 degrees Celsius (1.4 degrees
Fahrenheit). Global warming is already happening. Arctic sea ice is melting. Glaciers are
shrinking. Sea levels are rising. Extreme weather events – like floods, wildfires and hurricanes –
are becoming more common and severe. Animals and plants are moving to cooler areas.
The World Tries To Address Global Warming
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Scientists first discovered how greenhouse gases affect the atmosphere in the early to mid-1800s.
In the late 1930s, scientists found that temperatures were already rising. But it took until the
1980s for the science to gain acceptance and for action to be taken.
In 1988, the global community came together to form the Intergovernmental Panel on Climate
Change. Since then, countries have agreed to lower the amount of carbon dioxide they release to
combat climate change. In 2015, 197 countries signed the Paris Agreement. It is a pledge to stop
global temperatures from rising by more than 2 degrees Celsius (3.6 degrees Fahrenheit). In 2017,
however, the United States, which releases the second-largest amount of greenhouse gases in the
world, announced it would withdraw from the agreement.
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Daily Weather Log
Directions:  Observe the weather outside for 5 minutes twice a day (AM, PM) Make notes and observations regarding the weather, using your
senses. You may use a weather app, but it is not necessary. For each day, describe the conditions (clouds, moisture, temperature, etc)
AM:
Day 1
PM:

AM:
Day 2
PM:

AM:
Day 3
PM:

AM:
Day 4
PM:

AM:
Day 5
PM:

Hemet Climate/Weather Data

1. Which months have the most rain? The least rain?

2. Which months are the coldest? The warmest?

3. What patterns do you see in the graph?

4. Based on the graph, describe Hemet’s climate? What data are you using to describe Hemet’s climate?

5. How does your daily weather log compare to Hemet’s climate? How does it differ?

6. Why might a daily weather log not match the climate of an area?
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Researchers have observed an extreme planet where they suspect it rains iron. The ultra-hot giant
exoplanet has a day side where temperatures climb above 2400 degrees Celsius, high enough to
vaporize metals. Strong winds carry iron vapor to the cooler night side where it condenses into iron
droplets.

FULL STORY

Very Large Telescope in Chile (stock image).
Credit: © Christian / Adobe Stock

Researchers using ESO's Very Large Telescope (VLT) have observed an extreme planet
where they suspect it rains iron. The ultra-hot giant exoplanet has a day side where
temperatures climb above 2400 degrees Celsius, high enough to vaporise metals. Strong
winds carry iron vapour to the cooler night side where it condenses into iron droplets.
"One could say that this planet gets rainy in the evening, except it rains iron," says David Ehrenreich, a professor
at the University of Geneva in Switzerland. He led a study, published today in the journal Nature, of this exotic
exoplanet. Known as WASP-76b, it is located some 640 light-years away in the constellation of Pisces.
This strange phenomenon happens because the 'iron rain' planet only ever shows one face, its day side, to its
parent star, its cooler night side remaining in perpetual darkness. Like the Moon on its orbit around the Earth,
WASP-76b is 'tidally locked': it takes as long to rotate around its axis as it does to go around the star.
On its day side, it receives thousands of times more radiation from its parent star than the Earth does from the
Sun. It's so hot that molecules separate into atoms, and metals like iron evaporate into the atmosphere. The
extreme temperature difference between the day and night sides results in vigorous winds that bring the iron
vapour from the ultra-hot day side to the cooler night side, where temperatures decrease to around 1500 degrees
Celsius.

Not only does WASP-76b have different day-night temperatures, it also has distinct day-night chemistry, according
to the new study. Using the new ESPRESSO instrument on ESO's VLT in the Chilean Atacama Desert, the
astronomers identified for the first time chemical variations on an ultra-hot gas giant planet. They detected a strong
signature of iron vapour at the evening border that separates the planet's day side from its night side. "Surprisingly,
however, we do not see the iron vapour in the morning," says Ehrenreich. The reason, he says, is that "it is raining
iron on the night side of this extreme exoplanet."
"The observations show that iron vapour is abundant in the atmosphere of the hot day side of WASP-76b," adds
María Rosa Zapatero Osorio, an astrophysicist at the Centre for Astrobiology in Madrid, Spain, and the chair of the
ESPRESSO science team. "A fraction of this iron is injected into the night side owing to the planet's rotation and
atmospheric winds. There, the iron encounters much cooler environments, condenses and rains down."
This result was obtained from the very first science observations done with ESPRESSO, in September 2018, by
the scientific consortium who built the instrument: a team from Portugal, Italy, Switzerland, Spain and ESO.
ESPRESSO -- the Echelle SPectrograph for Rocky Exoplanets and Stable Spectroscopic Observations -- was
originally designed to hunt for Earth-like planets around Sun-like stars. However, it has proven to be much more
versatile. "We soon realised that the remarkable collecting power of the VLT and the extreme stability of
ESPRESSO made it a prime machine to study exoplanet atmospheres," says Pedro Figueira, ESPRESSO
instrument scientist at ESO in Chile.
"What we have now is a whole new way to trace the climate of the most extreme exoplanets," concludes
Ehrenreich.
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Artist's impressions of WASP-76b
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Imagine you live on planet WASP-76b. What would the weather and climate look like? Write a short
story describing your daily routines and what life would be like on this planet.

